The purpose of this study is to reveal the pre-service social studies teachers' opinions about teacher training. This study is carried out via qualitative research method. The study group consisted of 6 4th year students studying in the department of social studies teaching in Kazım Karabekir Education Faculty of Ataturk University in 2018-2019 academic year. The data obtained with focus group interview technique was analysed via content analysis.
like in the other institutions in the Ottoman Empire (Sakaoğlu, 2003, p. 55) . Thus, the first teacher education school called "Darülmuallimin-i Rüşdi" was opened on March 18, 1848 in the Ottoman Empire that tried to change and develop the education system in struggle for westernization (Öztürk, 2007, p. 4) .
The innovation movements which began especially with the Constitutional Monarchy II about the teacher education continued with the foundation of the Republic (Ergün, 1982, p. 32-33) . Many studies were carried out about pre-school teaching (Primary Teaching School), elementary school teaching, village teaching, and vocational and technical education teaching during the period when the foundations of present teacher training system were laid. However, it was understood that most of the studies carried out during Ataturk's period focused on elementary school teaching (Öztürk, 2007, p. 233) .
As a result of the changes and developments that continued after Ataturk's era, teacher education schools were first converted to educational institutions and then to education faculties. With the entry of legislative decree numbered 41 and dated July 1982 into force, the education faculties were included in Turkish education system as a new phenomenon. However, the emergence of a new phenomenon as an education faculty could not solve the problems about teacher training. Thus, besides the redesign of the content of the programs in education faculties, there was a need for the addition of new programs. One of these new programs was social studies teaching.
Social Studies Education
One of the most important purposes of education all over the world is to train good citizens. For this, some countries by using the disciplines of history, geography, or civics and some other countries by using the other disciplines of social sciences in addition to these three disciplines try to train a good citizen.
Beginning with the 19 th century, the increase in the number of multi-cultural societies has brought along the problems of citizenship. The countries that sought for solutions for these used the education as a tool for training a good citizen. The United States of America, one of the countries that encountered this problem prepared a program that included subjects like history, geography, citizenship and social issues and their solutions with the intention of creating a national society in the National Education Association that gathered in 1892 (Bilgili, 2013, p. 23; Tay, 2011) . The concept of "social studies" first emerged in this meeting.
In our country, a new course called "social studies" was formed for the 4 th and 5 th grades with the integration of history, geography, and civics in 1968. In 1998-1999 education year, a new program called social studies education was opened in all education faculties and it was up-dated according to the 8-year compulsory education in 1997 (Öcal & Yakar, 2015, p. 309) . Considering this, a new program based on constructivist approach in 2004 started and it was foreseen that the teacher would play the role of a guide (Safran, 2011, p. 13; Öztürk, 2009, p. 27) . Within the context of the new program mentioned, the content of the social studies education in education faculties changed. In this context, beginning in 2006, the education faculties started to train teachers according the new curriculum based on constructivist approach (Kaymakçı, 2012, p. 42) . In 2018, within the context of the "New Undergraduate Teacher Training Program", the course names and content of the social studies education were updated (Council of Higher Education). In order to study social studies teaching in Turkey, it is required that students must get the necessary scores from a centralized examination and take a four-year education.
Teachers are the people who construct the societies considering the features of the era. It is required that teachers who are going to guide the individuals who will construct the societies must be well-equipped before starting their profession (Kılıç & Saruhan, 2006, p. 408) . Depending on the rapidly growing science and technology, the same changes and developments have been experienced about the issue of teacher training. Many educators carry out studies related to the problems experienced about teacher training and suggestions for solutions for example, Tarman and Adalar (2016) compared the social studies education curricula in the USA and Turkey and concluded that the curriculum in Turkey must be improved. Beldağ and Yaylacı (2014) in their study determined that the pre-service teachers' applied courses were quite effective in terms of introduction to teaching, communication with students and developing class management skills, and applying institutional knowledge. Tonga (2012) stated that the terms of the "School Experience" and "Teaching Practice" must be increased, Kaymakçı (2012) asserted that the program and the content must be revised after examining the social studies course programs between 1998 and 2006 , and Akhan (2015 revealed that the pre-service teachers had positive attitudes towards the program. The purpose of this study is to reveal the pre-service social studies teachers' opinions about teacher training. The student opinions about the following issues were determined: 1-Education faculties' purposes of training teachers 2-Whether or not the education faculties are successful in teacher training 3-The effectiveness of the courses taken on the teaching profession 4-The qualities of being a good social studies teacher 5-Suggestions for the required teacher training
Method

The Research Model
This study is carried out via qualitative research method. Qualitative research is defined as a research method that is used to gain understanding of perceptions and phenomena in a natural setting and in a realistic and holistic way (Şimşek & Yıldırım, 2013, p. 39 ). Case study model was used in the study. Case study is an in-depth study of particular situation, without intervening the events and asking questions like how and why (Akar, 2016, p. 113) 
The Study Group
The study group consisted of six 4 th year students studying in the department of social studies teaching in Kazım Karabekir Education Faculty of Ataturk University in 2018-2019 academic year. Convenience sampling was used to select the subjects (Şimşek & Yıldırım, 2013, p. 141) . Four female and two male students volunteered to participate in the study.
Data Collection
Focus group interview technique was used in the study to reveal the participants' views. The purpose of the focus group interviews is to gain in-depth and multi-dimensional quantitative data from the participants about their feelings, thoughts, experiences, attitudes, and perceptions about a particular topic (Dilshad & Latif, 2013; Bowling, 2002) . In the study, firstly the focus group interview was planned and then the implementation was carried out. After that, the data were recorded and analysed (Çokluk, Yılmaz & Oğuz, 2011) . Semi-structured interview forms were developed as a data collection tool of focus group interview. While preparing this form, the expert opinions were taken and the questions' reliability and validity were tested.
Within the planning of the study, piloting was carried out with a different group of 6 people. Then, the interview form consisting of five questions was implemented with the participants via focus group interview technique. The author of the study led the focus group interviews as the leader and a chat environment was created. The interview was recorded with the participants' consent.
Data Analysis
The data obtained with focus group interview technique was analysed via content analysis. The interview data which was audio recorded was firstly transcribed and then the categories were generated after analysing the participants' opinions individually. The results obtained were tabulated and explained.
Results
Students' Views Regarding the Education Faculties' Purposes of Training Teachers
Considering the question about the education faculties' purpose of training teachers, six students responded positively and six students responded negatively. The students' views regarding the education faculties' purposes of training teachers were presented in Table 1 . To train well-equipped teachers in every field 2
To train broad minded people 1
To train unselfish teachers 1
As a result of the interviews carried out with the students, it is found that there are negative opinions about the education faculties' purposes of training teachers. Three students having negative opinions about the subject stated that the purpose of the education faculties was only to graduate students. For example, one student said, " S6) and defended that the purpose of education faculties were to graduate students and increase the education level.
The shared opinion of the three students with negative opinions is that students were exposed to memorization for learning the subjects. The following are the student opinions about this issue: In addition to such negative opinions, the students presented some positive opinions. However, these opinions included what the education faculties required to have. For example, two participants said that the purpose of the education faculties were to train individuals who love people. Another two participants stated that the purpose was to train well-equipped teachers in every field. The participants' opinions were presented below:
"To train a person who loves people, mostly children." (S3) "I don't believe that a person who does not love human beings can become a teacher" (S1) "When talking about training teachers, a person who is well-equipped in any field comes to my mind" (S6) "Considering the present generation, they are disrespectful, they do not care anything. We must be well-educated in order to prevent this, that is, we must be well-equipped" (S2)
One participant said that the purpose was to train broad-minded people and another stated that the purpose was to train unselfish teachers:
"Sir, what comes to my mind is broad-minded people. When thinking about teacher training, what comes to my mind is the teacher who not only thinks of teaching the course but also who considers winning the students over." (S5)
"One thing is he must not be selfish. He must be someone who is to share more than everything he has with other people" (S6)
Three students participating in the interview responded both negative and positive opinions. These participants determined that the education faculties did not succeed in realizing their purposes; however, they remarked that this was also due to them. Moreover, they said that there was not any problem while transferring knowledge to the students but they had problems while they were transferring what they have learnt. The participants' opinions were presented below: 
Students' Views Regarding Whether or Not Education Faculties Are Successful in Teacher Training
The responses of the pre-service teachers about the question were grouped into three categories. These are lack of training, focusing attention more on theoretical education, and lack of students' individual efforts. These three categories were presented in Table -2.   Table 2 . Do education faculties succeed in teacher training?
Opinions f
Lack of apprenticeship 4
Focusing attention on theoretical education 3
Lack of students' individual efforts
The responses of the participants to the question "Do education faculties succeed in teacher training?" are that they are generally unsuccessful. The students who participated in the interviews stated that focusing attention more on theoretical education or lack of applied courses caused failure. For example, one of the participants said that except for two or three courses, knowledge was only transferred and they could not learn how to teach this knowledge. 
Students' Views Regarding Whether or Not Courses Taken at Education Faculties Are Effective in Teaching Profession
The responses of the participants to the question about whether or not courses taken at education faculties are effective in teaching profession were examined under four categories: general problems in education and examination system, good lecturing performance of the academic staffs, lack of applications, and gaining professional experiences from the applied courses. The pre-service teachers' reason for this issue was given in Table-3.   Table 3 . Students' views regarding whether or not courses taken at education faculties are effective in teaching profession
Negative Opinions f
General problems in education and examination system 4 Lack of practice 2
Positive opinions
Good lecturing of academic staff 3
Gaining professional experience with applied courses 2
Considering the participant views about the subject, two participants' views were positive but two other views were negative. Four students argued that due to the problems in education and examination system, the courses taken would not be effective in their professional life. In addition, two students stated that due to the lack of implementations, the courses taken would not be effective in their professional life. The negative opinions of the participants were given below:
Considering the problems in education and examination system, students stated that due to generally multiple choice questions, they could not develop their thinking and interpretation skills and thus, most of the courses would not be effective in their teaching profession. Another participant used a similar statement to support these views: "Sir, teachers think that they do students a favour by giving them tests but we are students and we look after our own interests so want it to be like this. In fact, teachers should not listen to their students" (S1).
The students did not only mention the exams in their university life with the examination system. In addition, they mentioned the examinations taken for the teacher selection. They argued that the courses they took in their educational life were intended for Public Personal Selection Examination (KPSS) but not for teaching profession.
"The people studying for KPSS say that I do the exam quietly and the important thing is how to solve the question. Then, I must learn the ways of solution of the problem. This situation does not work in teaching profession if you cannot explain it." S4
The students defend that KPSS must be changed so the examination can assess whether or not a person can work as a teacher and thus they think that the courses they take during their educational life will be more effective.
"Sir, it is not important to remove the exam. You will ask the student to tell the Treaty of Lausanne, explain one of the courses in pedagogical formation or implement six hats or fish skeleton. Does this man use the technique correctly, how does he use the technical language, can he become a teacher when he tells the history subjects? An interview should not last more than 2 minutes. If a teacher is chosen, it must last at least an hour. If this method is realized, I can tell myself for four years that I will sit for such an exam in the interview. I wonder whether or not they will ask me to tell geography. Or will they ask me questions from history or education? If I know what to do, I can study, accordingly and I will achieve this competence. Then, I can constantly think how to deliver a lecture in front of the jury for four years. (S4) "When a person who is not qualified to be a teacher gets a good score in KPSS, he becomes a teacher. Is it reasonable? Teaching is a humanistic profession, it really is, you cannot become a teacher when you get 85." (S1)
In addition to this, the students stated that the admission examinations for education faculties should change. The opinions about this subject are given below:
"The elimination must be carried out while being admitted to the university. Accept 50 students instead of accepting one million students." (S6)
"Sir, there is something. They admit students to the faculty of medicine, don't they? That is, they deal with human life. If we think, we also deal with human life. In other words, they force them. They get 500 points when they are admitted. It must be the same for teaching. As a result, they will train people and our future will be in their hands. As a result, if a doctor's mistake kills a patient, a teacher's mistake can kill a generation." S1
The other negative opinions about the ineffectiveness of the courses in teaching profession are related to the lack of applications. The students' views about this subject are given below: In addition to such negative opinions, there were also positive opinions about the courses taken. Three students stated that their lecturers at university taught the subjects very well and two students said that they gained experience thanks to applied courses. The students' views about the lecturing of the academic staff were given below: 
Students' Views About the Definition of a Good Social Studies Teacher
The responses about the qualities of a good social studies teacher were classified into five sub-titles. They were presented in Table - 4. 
Students' Views Regarding the Conditions Required in Teacher Training
Regarding the question "the conditions required in teacher training" asked to the students, six categories were found. According to the responses to this question, five students determined that the courses in social studies program should be redesigned according to their functionality, four students stated that social experiments should be made, three students said that attention should be focused on applied courses, two students remarked that extracurricular activities like school trips should be included, two students said that effective teachers in every field of life should be trained, and one student said that schools for pilot(or trial) should be opened . The related titles were presented in Table- 5. There are only three students who argued that practices should be paid more attention. However, considering the responses to the previous questions, it is revealed that nearly all students mentioned the lack of applied courses.
"More practice should be included" S1
"It is required to train teachers who can tell something in education faculties. More time and attention must be given for practical training." S4 "Education faculties must serve as a laboratory." S2
The students who argue that out-of school setting activities must be included defended that teaching must not be only taught in the classroom but also outside the school. 
Discussion and Conclusion
This study aimed at exploring the pre-service social studies' teachers view about teacher training. Thus, the pre-service teachers' opinions regarding the purposes of teacher training, whether or not education faculties succeeded in teacher training, whether or not the courses taken were effective in their teaching career, the definition of teacher, and the conditions required for teacher training were taken. In line with this purpose, data were gathered via focus group interviews and analysed.
Considering the results related to the first sub-problem, the pre-service teachers argued that the purposes of the education faculties were to graduate students or tell subjects based on memorization. In addition to these negative opinions, they emphasized that in fact the purpose of the education faculties should not be only to graduate student equipped with knowledge but also they must train people who love human beings, are not selfish, are well-equipped in every field, and are broad-minded. These results obtained from the research data show similarity to the comparative study about social studies education carried out by Tarman and Adalar (2016) in the USA and Turkey. As a result of the study, Tarman and Adalar (2016) determined that a training focusing more attention on practice was given in the USA, thus, the program in Turkey should be revised. Moreover, Tonga (2012) mentioned that well-equipped teachers must be trained in the study that evaluated social studies education undergraduate program.
The responses given to the second sub-problem that is whether or not education faculties succeeded in teacher training are generally negative. The students participating in the study evaluated the reasons for failure under three main titles. One of them is to focus attention on theoretical education in education faculties and the other one is lack of training practices, and the last one is the lack of students' personal efforts. Similar to the results of our study, Yılmaz and Altınkurt (2011) concluded that pre-service teachers did not develop themselves. Moreover, Tarman and Adalar (2016) concluded that training practices were inadequate and these practices must be carried out not only in the final year of students' studies but also in the previous grades. Tonga (2012) , Tarman and Adalar (2016), Beldağ and Yaylacı (2014) , and Özer and Alkan (2017) in their studies revealed that the theoretical education was given more attention in the program.
The question whether or not the courses taken in education faculties were successful in teaching profession composed the third sub-problem of the study. The pre-service teachers' responses to this question were categorized into four titles. Out of these four categories, two of them are positive and two of them are negative. The participants who think positively about the subject stated that academic staffs' lecturing was good and existing applied courses would make contributions to their professional experience. As a result of their studies, Beldağ and Yaylacı (2014) concluded that pre-service teachers gained experience from the applied courses like training practice. In addition, Akhan (2015) concluded that there was not a problem with the teachers' lecturing but they were incompetent about how to tell the subject. Those who think negatively about this question mentioned reasons resulting from the types of examinations, lack of training practices, teaching based on memorization, and lack of applied courses. Kaymakçı (2012) in his study which examined social studies undergraduate programs concluded that 70% of the 2006 program consisted of content knowledge and general culture courses and only 30% of them involved professional knowledge for teaching.
The responses given to the question which is another sub-problem of the study and is about the definition of teacher consisted of positive opinions. According to the pre-service teachers, teachers are the people who not only have accumulation of knowledge but also make their students like and teach life, leave a mark in their lives, and transfer knowledge to their students.
The question "in your opinions, how is a teacher trained?" makes up the fifth sub-problem of the study. According to the data obtained from the focus interviews, nearly all of the pre-service teachers stated that the courses in the program should be revised considering their functionality. Akhan (2015) and Kaymakçı (2012) in their study emphasized that the courses in the program must be redesigned. According to pre-service teachers, such courses as diction, effective communication, rhetoric, and use of smart board must be included in the program. The pre-service teachers highlighted that a teacher must have knowledge in every field of life and argued that they must do social experiments in education faculties to understand children's psychology much better in their professional life. In addition to this, they mentioned focusing more attention on practises and stated that the training practices should be increased. Beldağ and Yaylacı (2014) and Tonga (2012) in their studies reached the similar result. According to the pre-service teachers, each education faculty must have a school for piloting. Thus, they highlighted that successful implementations could be carried out by the pre-service teachers in these schools. Tarman and Adalar (2016) determined that education faculties must have schools for piloting just like the professional development schools or laboratory schools in the USA. The pre-service teachers who stated that extra-curricular activities should be included stated that by using trip and observation methods, visits could be organized to historical buildings, museums, elderly and child care centres. Considering the similar studies, the importance of using historical artefacts, museums, and immediate environment in education was highlighted (Aytaç (2014); Çetin, Kuş and Karatekin (2010); Malkoç & Kaya (2015) .
According to the results obtained from the data, some recommendations should be made. One of them is to focus more attention on applied courses because most of the students participating in the study think that they will not be able to implement what they have learnt in the faculty after their graduation in the schools they teach. Thus, some revisions are required for some courses in the application-oriented program. For example, it is required that some courses such as diction, rhetoric, or effective communication should be included in the program. Moreover, extra-curricular activities should be done. It is required that pre-service teachers should not be only trained in their own field but also well-equipped teachers should be trained to help people in their environment.
